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High quality feedback (written or verbal) is proven to make the biggest difference to pupil progress (Hattie, 2009) 

 
A School Marking Policy must be constructive, positive and at the heart of promoting progress for every child.  It must encourage and 
promote positive attitudes, set targets for future development and recognise effort and achievement.  The ways in which pupils can 
be involved in and told what is expected of them, how well they are doing and what to do next, and how their efforts are appraised, 
lie at the heart of effective assessment for learning. Time invested in marking methods and pupil conferencing should be judged in the 
light of the pupil response and continued learning progress of each individual.  
 
Quality and Consistency In marking and feedback Is also ensured through: 
 

• Staff discussion and regular strategy review 

• Work analysis and pupil voice 

• Monitoring by subject managers and senior leaders 

• Data and performance management review processes 
 
Why do we mark and provide feedback? 
 

• To ensure pupils understand what they have done well and how to develop their thinking further 

• To provide pupils with clear strategies for improvement 

• To assess a pupil’s ability for the next day’s lesson in order to differentiate a task or group appropriately 

• To identify errors and misconceptions and advise pupils on how to overcome difficulties 

• To help pupils to close the gap between what they have achieved and what they could have achieved 

• To monitor and assess pupil progress and inform future planning  

• To enable pupils to recognise progress in their learning 

• To motivate, develop confidence and foster self esteem 
 
How do we mark and provide feedback? 
 

• All marking and feedback is appropriate to the age and ability of the individual child. 
 

• Marking and feedback is appropriate to the given task: 
 

Some work might be marked very simply – eg: just with symbols such as ticks. (A Maths assessment at the start of a new topic to 
inform teacher planning is an example of this type of marking.) Teachers may have their own tried and tested strategy for 
maximising the success of this daily marking and should recognise the impact of their approach.  
 
Other pieces may warrant more in-depth teacher advice. (A draft of a piece of extended writing is an example of this.) Specific 
comment for future progress is best focused on the learning objective and offer two important elements:  

1. Aspects that achieve success and should be encouraged and praised thus reinforcing strengths  
2. Timely advice on specifics that would strengthen quality of the work. (This is particularly poignant if the unit of work is to 

continue.)  
 
Above all, feedback should demonstrate a positive and productive relationship between pupil and staff. Words are written to 
motivate, guide and encourage children to be determined to improve and take ownership of their learning journey. Giving children 
appropriate time to read and consider feedback should be a regular and valuable part of the daily learning process.  
 
In all subjects, constructive and necessary secretarial corrections in the margin will continue to develop a high expectation of 
spelling and punctuation appropriate to age and ability.  
 

• We understand that instant marking and feedback during lessons has the potential to drive progress: 
 

1. Developing meaningful opportunities for pupils to mark their own work where appropriate will, again, promote 
ownership and enable pupils to understand and challenge their own thinking. Peer and self-editing systems used during 
lessons also allow children to take regular ownership of their own progress.  

2. Teachers and TA’s ‘helicoptering’ and providing immediate feedback and enables children to move on at a more rapid 
pace to more challenging work. 



 
 
In both cases, we understand that these strategies still form a dialogue between adult and child and that self-marking without 
evidence of progress and intervention will have limited impact. Staff should have confidence to advocate their methods and share 
successful approaches.  

 
Other features of marking and feedback at Willow Brook include: 
 

• We encourage pupils not to erase or remove discrepancies or errors in their work 

• Errors in pupil’s work which need to be addressed by the child are highlighted (eg: by use of an asterix, dot, cross or the error 
being circled) so the child knows to look at the problem/question again. 

• Where a spelling mistake is made, a teacher may write the correct spelling above the mistake or in the margin as appropriate for 
the age and ability of the child and the child may be asked to rewrite the word correctly. Not all misspelt words will be corrected 
as this could demotivate a child – particularly one with a specific spelling difficulty. 

• Use of stamps, stickers, merits, smiley faces, etc as incentives is positively encouraged 

• Where oral feedback has been given and/or dialogue has taken place, it may be good evidence to add these in feedback 
comments.  

• Where a child has worked with the support of an adult or additional resources, this should be indicated. Teaching assistants are 
encouraged to mark and annotate the work of a group or individual they have worked alongside. This offers the teacher a 
meaningful commentary on progress. 

 
Whilst we endeavour to make feedback focused, timely and effective, our systems should never be onerous. Our policy is designed to 
vary the nature and length of written and verbal interaction, be time efficient and enable pupils to understand what they need to do 
to make progress. Effective marking and feedback will be monitored through work scrutiny and pupil voice and self-evident through 
pupil progress.  
 
Conferencing with children to discuss their understanding of what they need to do to achieve their targets is encouraged – especially 
for pupils identified as not making the predicted progress. Time will be given alongside PPA time, if required, to enable teaching staff 
to carry this out.  
 
Presentation 
 
We have high standards in terms of presentation, we invest time in encouraging children to share these, and to take pride in their 
work at all times. All staff have agreed to the ‘non-negotiables’ for our expectations in terms of presentation. This will be displayed in 
children’s books and in the classroom and feedback to pupils should regularly encourage their use. Equally as important, we are 
determined that worksheets and photocopied resources should communicate a similarly high standard. A ‘final draft’ book will be 
introduced this year to further encourage our goals and sense of self pride.  
 
Handwriting pens will be introduced in year 4 and by year 5, children will be using pen to present all written work. Children write in 
black ink. If children are able to write neatly and fluently earlier than this, then they may be asked to use pen to produce some of their 
work. Younger children may also use pen for some final drafts of work. Children are taught to rub out or put a single neat line through 
errors.  
 
In reception, children learn to write lower and upper case letters using our agreed handwriting font. 
 
By the end of year 1, children start to join pairs/groups of letters as part of their daily phonics lesson. 
 
From year 2, children will be taught handwriting using a joined script and, by year 3, there will be an expectation that all handwriting 
will be joined except in exceptional cases. Handwriting sessions should teach our agreed script, and as part of our writing assessment 
criteria, teachers should encourage and nurture a joined style.  
 
Lines are introduced in reception for some pieces of written work. By year 1, the children present their written work on lines. 
 
For Maths work, squared paper is introduced at the beginning of year 1 and the children are taught to place one number in each 
square to support calculations and presentation. Maths work is completed in pencil for all year groups. 
 
Children and their teachers should be proud of the work they produce. It should demonstrate their growing talents, maturity and 
academic progress. Reflecting regularly on their personal progress is encouraged, as is setting new and ambitious goals for the future.  
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